ARBURY PARK
OUTDOOR SCHOOL
making CONNECT)ONS

2025

@ Government of South Australia

X /<) Department for Education




Annual Report 2025 ARBURY PARK OUTDOOR SCHOOL

Annual Report verification

The Annual Report provides the community and the Chief Executive, Department for Education with information
about the core business and operation of Arbury Park Outdoor School and is a significant way in which the school
meets accountability requirements.

The report is tabled at the Annual General Meeting of School Council and copies are made available to the
school’s Education Director, School Council members and staff of Arbury Park Outdoor School. The wider
community is able to access the report via the school’s website, www.arburypark.sa.edu.au .

The Annual Report is an important historical record for the school.

The report is signed below by the Principal and the Chairperson of School Council to verify that it represents an
accurate account of the operations of the school.

g A

David Doherty Dr. Bob Sharrad
Principal Chairperson — School Council

23 February 2026
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ARBURY PARK OUTDOOR SCHOOL

School name: Arbury Park Outdoor School

Principal: David Doherty

Site number: 1426

Partnership:

Mount Lofty

Making connections with our environment. Living and learning together.

Arbury Park Outdoor School (APOS) is a purpose-
built residential facility situated on a 30-hectare
property near Bridgewater in the Adelaide Hills. It is a
state-wide service of the Department for Education
and commenced operation in 1976. Students in R —
12 classes from both government and non-
government schools are provided with opportunities
to experience outdoor learning in a residential
setting.

Arbury Park Outdoor School is a community where
students, parents and teachers from all parts of South
Australia come to live and learn together. In our bush
setting, we make connections with the natural
environment and with each other through experiential
outdoor learning. Living and learning at Arbury Park
inspires ongoing growth for students and teachers
alike.

The school grounds include stringybark forest, a gully
with a series of ponds and ephemeral wetlands, and
open woodland areas. Nearby locations include Mt
George Conservation Park, the Heysen Trail, and
Cox Creek, the focus of a community Landcare
project.

Programming and teaching is a shared responsibility
between Arbury Park staff and visiting staff. The
Arbury Park Outdoor School program coordinator
acts as the contact person for this negotiation.
Depending on the needs of the visiting group and the
age of students involved, camp programs last from
two to five days. Arbury Park staff provide advice and
resources for visiting teachers to use with their
students before and after their camp experience.

The values that guide the operation of Arbury Park

Outdoor School are care, curiosity and community.

e Care means giving love and attention to people
and things that matter. When we care about
something or someone we try to give our best.

e Curiosity is an eagerness to discover new things,
to wonder and to learn. When we are curious we
explore the mysteries of our world.

e Community is about the connections in our lives;
connections between each other, with places and
with things. Our community is the web of our
relationships. It gives us a sense of belonging.

School Council

School Council meets six times during the year. It has shared responsibility for the management of the school
with the principal and makes decisions about strategic planning, finance and other resource allocation. The
Finance sub-committee meets prior to each council meeting. Additional meetings may be called when required.

There are currently 8 active members of the Arbury Park Outdoor School Council, including Arbury Park staff
representation. All members are nominated for a 2-year period.

e  Community member - Dr Bob Sharrad (Chairperson)

e Community member - Clive Harrison (Treasurer and Deputy Chairperson)

e Community member — Phil Davill
e Local Principal — Suyin McDonald

e Mt Lofty Partnership Principal Consultant — Leesa Shepherd

e Arbury Park Outdoor School Principal — David Doherty

e Arbury Park Outdoor School Finance Officer — Penny Keen (Minutes Secretary)

e Arbury Park Outdoor School staff rep — Emma Still

Finances

The appendices of this report contain a summary of income and expenditure for the 2025 school financial year.
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2025 Highlights

Teaching & learning highlights (see page13)

Two Year 6 students from Lobethal PS, Finn and
Quinn, smashed the Orienteering Score Course
record at 51 minutes. They took their maps to their
dorms the night before to strategise their route and
had their maps at their breakfast table. This was a
well-planned record attempt!

A film crew from DfE spent a day capturing students
demonstrating curiosity in their learning. Specifically,
they wanted to capture how we activate curiosity in
the tasks we set, the language we use, and the way
we teach.

A folding-whiteboard property map was designed
and installed in the dining room. The map has dual
purposes: describing locations for lessons and hikes,
and enabling students to record camp observations
using a grid reference system.

The Pathfinder Quest, a new half-day lesson
modelled on an Amazing Race style team challenge
was trialed in term 4. Teams look for 17 checkpoints
and solve physical, word, and logic puzzles to
discover a secret message.

A fourth interpretive wall in the ecocentre was
designed by Emma Still and installed at the end of
the school year. The theme for this wall is
Interconnectedness. The style shows Nature
Journaling, with several hand drawn illustrations by
Emma.

Facilities & grounds highlights (see page15)

The First Aid Room and accessible bathroom,
converted from Dorm 1 in 2003, was extended and
modernised. We gain an extra 1.8m and an external
doorway to the bathroom. There is also an additional
unisex toilet on the western side adjacent to dorm 1
doorway.

The Department for Education provided an
Automated External Defibrillator (AED), which has
been installed in the refurbished first aid room.

The success of our school logo development in 2024
was the inspiration for a redesign of the main office
entry wall. The ‘welcome bench’ is a beautiful 3m
long hand crafted spotted gum welcome statement.

A handcrafted storage box was built and installed in
the new Forest Shelter, matching the materials of the
shelter itself.

Part of the $3M Cox Creek Rejuvenation project
coordinated by Adelaide Hills Council involved
constructing 2x50m lengths of creek alignment
fencing. Former APOS staff member Wally Guthrie
was contracted for the job.

In a significant upgrade of our IT network, 3 new wi-fi
access points (microscope room, main office, dining
room balcony), and additional data points in the
teachers’ office were installed. This gives us better
internet connectivity throughout the main building.

New carpet tiles were laid in the Visiting teacher
office, Microscope room, Principal’s office, and a
patch behind the reception desk.

Other highlights (see page16)

A one-page, contemporary promotional flier was
designed by Lou Petherick, replacing the previous
fold-out school brochure.

In preparation for our 50t anniversary celebrations in
2026, Rush Designs modified our school logo to
incorporate a one-off 50" anniversary school logo.

Local First Nations man David Booth has provided
evening sessions about Aboriginal perspectives and
storytelling. Visiting teachers can now choose
between David and Trent Hill.

We have two irrigated garden beds next to the
propagating tunnel, provided by BioR. We are now
participants in a much bigger revegetation project,
raising and collecting difficult-to-harvest local seeds.
We have two daisy species and one lily species.
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ARBURY PARK OUTDOOR SCHOOL

Goal Actions Achievements and implications for the future
1. We reviewed our agreed learning e Teachers audited all 32 APOS lesson teacher notes including: updating to new SA Curriculum links, refining
intentions and success criteria for Activity Descriptors, and assessing the need for alternative teacher notes for different ages.
current lesson plans. We specifically ¢ This led to a review of consistency of language across our website, curriculum brochure and local teacher
looked for clarity, precision and notes.
developmental appropriateness, ¢ Sarah Centofanti from the Local Education Office led professional learning around the SA Curriculum
cross-referencing with the SA (dispositions and capabilities). APOS teachers continued to document how we weave learner dispositions into
curriculum (ongoing from 2023/24). learning intentions for all lessons.
From Action 1, we determined to look closer at what differentiation looks like in 3 common lessons:
Improve e Team Challenge, a group development lesson intended for years 3-5 learners. Much of this work centred
students’ around the wide range of how learners experience this lesson (age, social maturity, readiness to learn).
capacity to ) ) Te;ac_hers need tq select tasks carefully to scaffold and to stretch. Collectively we reviewed our success
. 2. We used the review of learning criteria, and also inserted real examples of what success looks like at three 3 levels.
describe intentions (Action 1), to refine and . . o . . .
. . ¢ Freshwater Lifecycles, a science and curiosity lesson intended for year 3&4. This lesson specifically addresses
what they develop lessons that differentiate for a o . ; X ! .
range of developmental needs the rglevfant cc_mtent description in the Year 3 S_C|ence curriculum. We can use thls_ content to deliver a different
are learning intention to the standard Freshwater Life lesson that focuses on food chains.
learning, ¢ Aboriginal Histories and Cultures, a lesson that explores traditional Aboriginal life, with variations for different
rather than year levels. The outcome of our examination of this lesson was the documentation of a learning intention for
what they the intercultural understanding part of the lesson.
are doing. Evidence collection tools used in 2025 were:
¢ 12 end-of-camp teacher focus groups (each focus group talked about the same 3 questions related o
""" - _by differentiation)
providing a e 16 PLT peer observation meetings (2 or 3 per teacher). Each meeting involved of 3-5 teachers. Minutes from
more PLT meetings are recorded for self-refection (see below).
differentiated » For evidence collected and analysis of visiting teachers’ perceptions of differentiated learning practices, see
approach to pages 8 and 9 of this report.
teachlng. and 3. We gathered evidence about For evidence collected about what students described as ‘important learning’ on camp, see page 10 of this
task design. differentiation using end-of-camp focus | report. Comments from 11 end-of-camp reflection ‘ceremonies’ were transcribed. Whilst these comments don't
groups, end of camp reflections, PLT directly address differentiation of learning, they nonetheless provide examples of the high value learning they
observations. experienced.
Examples of APOS teacher reflections about their ability to provide a differentiated approach include:
¢ “Feedback from colleagues confirmed my hunch that my language and vocab were age-appropriate, and
provided some level of stretch for the year 6s.”
¢ “| need to keep working on learning the names of kids quickly to help build those relationships with the kids
quickly.”
¢ “When asking for feedback from kids using hand signals, explain all the options. | didn’t give a way for those
kids who didn’t feel comfortable to say no.”
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Student attendance data

Occupancy data

The table and chart below show trends in site occupancy over the past 5 years. COVID-19 restrictions had a
significant impact on bed occupancy in 2022. We saw a ‘return to normal’ in 2023 and 2024, and an historic high

in 2025.
% % of Total Mean Bed Bed
L Camp Total
Applications|  Total Total Total school students student | students/ ) occupancy /| occupancy /
Year ) L nights bed .
received schools teachers | students card Aboriginal | program program 0CCUDANG niahts booked available
holders & TSI days day pancy 9 night nights
2021 86 67 440 4,765 27% 5% 11,437 67 87% 9,816 76% 66%
2022 74 59 412 4,256 21% 6% 9,375 59 66% 6,798 67% 44%
2023 78 66 411 4,851 19% 4% 11,697 63 95% 10,173 70% 67%
2024 79 77 464 4,610 27% 8% 11,618 62 95% 10,151 70% 66%
2025 89 79 486 5,004 20% 5% 12,092 66 94% 10,910 75% 1%

Mean students per program day = total student program days/total program days for year. This is an indicator of daily

teaching load.

Bed occupancy per available nights = total bed nights for year / total beds x available nights for year. It includes
students and adults. This measure is influenced by group size and camp night occupancy. It is an indicator of site

utilisation for residential programs.

Mean students per program day & bed occupancy per available nights
2021-2025
80
70 A students per program day /
60 -
2
S 50 -
©
2
n 40 1 bed occupancy
30
20
N 3 X o
< ,Lo‘ﬂ o o &
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- 60%

- 50%

- 40%

- 30%

20%

Bed occupancy

Attendance by type of schools 2021 — 2025

The table below shows a breakdown of schools attending by sector and type. Although disadvantage is not a

selection criterion for accepting bookings, it remains the case that for many disadvantaged schools (38% of

bookings in 2025), Arbury Park is the only campsite that is affordable for their community.

Sector Zone Index of disadvantage School type (*Year 7 in high school in 2022)
Gov. Non-gov. Country Metro 1-4 5-7 R-6* 7-12 Other Small
2021 97% 3% 22% 78% 48% 56% 91% 3% 6% 6%
2022 100% 0% 13% 83% 38% 62% 75% 2% 10% 13%
2023 100% 0% 21% 79% 44% 56% 85% 15% 9% 14%
2024 97% 3% 31% 69% 45% 55% 88% 1% 1% 8%
2025 99% 1% 15% 85% 38% 62% 82% 5% 6% 11%
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Student attendance data (continued)

2025 attendance by year level

Since Year 7 students moved to high school in 2022, we have seen a different distribution of year levels attending
camp. The graph below shows that Years 5/6 continues to be the sweet spot for Arbury Park camp programs, with
58% of total student attendance from Years 5/6, 31% from Years 3/4.

Overnight student attendance by year level 2021,23,24,25

2021 m2023 w2024 m2025

3500
3000 2848
2500
2000
1517
1500
1000 I
500
I 238 253
. | . =Bl 2 s 0w
R-2 3,4 5,6 7,8 9,10 11,12 International

Site occupancy data — community groups

In 2025 Arbury Park facilities were used by a number of community groups on weekends and school holidays.
These camps and day events can be either self-catered with no APOS teaching staff involved, or with APOS
catering and some teacher involvement.

There were:

e 5 overnight camps, comprising 12 nights and 453 bed nights
e 25 day-use only visitors (a field day for SA Field Naturalists)
e atotal of 478 client days (visitors per day).
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Testimonials from visiting staff

VISITING TEACHER SURVEY
MAGIC MOCMENTS 2025
3.98 -t average outof 4 stars WK

=n RESPONDENTS
l FROM 45 SCHOOLS

TOTAL
COMMENTS

“Thank you to all the staff here,
you all do such an amazing job.
We love the level of freedom
you give the students to work
things out for themselves
whilst allowing them to feel
supported and curious about
what they're doing.”

“Differentiation and support for
special needs stood out:
Inclusivity for our diverse students
and smiles from ear to ear for special

needs children.

“Thoughtful and knowledgeable
staff made every student feel
supported and encouraged to try

“New friendships Inclusivity, new things.”
blossomed and special needs Staff quality,
students learned the support and professionalism and

value of teamwork and differentiation support
community." 14%
2 Team work,

relationships and “The food and kitchen
community building staff's attention to
12% detail made this our
best catered camp
experience."”
i _ Connection with
 (re e, nature and % \
“Students grew | m). . outdoor learning % '
in confidence and | E 14% Pl \ﬁ.
resilience, achieving *
things they never \ Hands-on and 4
thought possible.” _;»") engaging learning 1Y »’
N 4 activities = )

22% %

“The connection with

nature and respect for

the environment was
commendable.”

}

b

“Practical, hands-on
activities kept everyone
engaged and excited

about learning.”

Visiting teacher surveys reported Arbury Park Outdoor School provides high quality,
inclusive learning experiences that ignite curiosity, foster growth, and build lasting
memories for students of all backgrounds and abilities. Visiting teacher feedback
highlights exceptional educator support, differentiated activities, strong community
values, and a unique connection to the natural world.
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Visiting teacher conversations about task design and teacher practice

During focus group conversations, teachers were asked to comment on the teaching they observed on camp, in
relation to:

e Age appropriateness of the learning tasks and pedagogy
e How APOS teachers include all learners and respond to their learning needs.

From the transcripts of 12 separate focus groups, 216 separate comments about observations of teacher pedagogy
were extracted. The figure below categorises these 216 comments (206 positive and 10 negative).

Negative data labels (left of centre line) are Positive data labels (right of centre line) refer to

suggestions for improvement. For example, some teaching practices and task design that were highly

visiting teachers mentioned the benefits for more visual valued. For example, several visiting teachers said that

support during instructional teaching. Arbury Park teachers were responsive to learner needs.
-5 0 5 10 15 20 25 30

APOS teachers as highly relational (including all students, welcoming,
promotion of wellbeing, respectful language).

APOS teacher provides differentiation (responsive to student needs:
noticing, adjusting and supporting students)

APOS teacher provides differentiation (multiple entry points and
options. Allowing students to self-select)

APOS teachers use effective communication (body language, tone, voice)

APOS teachers being clear about what students are doing and where
they are going. Intentional teaching (eg modelling)

APOS teachers being clear about what students are doing and where

they are going. Intentional teaching (eg clarity of instructions) Clear...

APOS teacher provides clear behaviour expectations

APOS teachers provide students with engaging and challenging learning
tasks with opportunities for stretch
APOS teachers provide students with engaging and challenging learning
environments/resources for hands on learning

APOS teacher uses age appropriate vocabulary and experiences

APOS teachers provide students make it safe to ask questions make
mistakes
APOS teachers letting students be in control of their own learning,
providing time to explore and learn for themselves.
APOS teacher provides effective feedback about their learning and
opportunities for reflection.

Students learning from their peers (not just the teacher)

How effective teacher intervention helps them learn (e.g. support when
stuck)
APOS teacher connects to students existing learning (back at school or
students’ lives)
APOS teacher has content and pedagogical expertise (effective
questioning)
APOS teacher instructional language and dialogue excludes students
from learning (confusing or overly complex language)
APOS teacher instructional language and dialogue that excludes students
from learning (talks too much)
APOS teacher instructional language and dialogue that excludes students
from learning (doesn’t explain enough)

Students feel excluded from the learning / activity

Ineffective teacher intervention (e.g. APOS teacher focuses on behaviour

rather than learning, or doesn’t manage behaviour) N
The APOS teacher ‘taking over’ too much, didn’t provide enough time for
student agency, to explore and learn for themselves.
Feeling too busy or rushed (kids needing a break) or activity was too =

long.

Task was not appropriate for the age / group of students

Teacher did not support diverse needs of students in the group (didn’t
differentiate, didn’t support students in need)

Task would have benefitted with additional visuals
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Visiting teacher conversations about task design and teacher practice

VISITING TEACHER FOCUS GROUPS 2025

Questions: “Was the learning at Arbury Park at a suitable level for your students?
How effectively to ineffectively did our Arbury Park teachers cater for students
with additional needs? How effectively did the Arbury Park teachers provide
stretch and support individual students, knowing that they are all different?”

“I think the reengagement from the APOS
staff, for kids who are opting out, was
consistent. | think what did it was the

language that was used. It is really good

here, focusing about community and respect
for the community and respect for space. Like
it wasn't like telling off as such, if something
went wrong. So, | think for lots of the kids
that made them feel safe and they embraced
that. | guess that's the idea, this concept,
rather than just being a default model of
you're not doing this, not doing that, it was
more like, what are we doing together?
Together we make something better. | think
that was a great way to get all of those kids
involved, especially those with needs.”

“My favourite thing was, they didn't
expect a child couldn't do something.
They expected that child to join in and do
it and didn't give them another option
straight up. And when we got to that
point a child noticeably couldn't do
something, then they'd alter it."

“There were always options
for students to choose their
activity or level of challenge,
which led to a sense of
achievement for everyone,
no matter their ability.”

“Every time challenge was
needed you guys were already on
it. Even if it wasn't a challenge or
extra support, even just playing

into interests... you guys were
fantastic at noticing, oh wow,
they're really curious about that,
and playing into the curiosity.
You guys were fantastic asking
questions. And they were just
thinking in a way that they' never
thought before, they were just so
into it and they were learning so
much. Even if it wasn't to
challenge them physically, it was
to challenge their thinking.”

“There was the option where it's
easy for students to access, but the
ceiling got higher also. Low floor,
high ceiling. Everything was easy to
start. And then the activities were
as far as you wanted to take them.”

“I think the calm approach was successful for XXX
and a couple of other students and instead of being
really upset with them and showing it, just ‘you're
not following our values.' It starts bringing it back to
the care side or the community side of things, | think
that was effective for quite a lot of them.”

“There were always
questions, but | also
loved how you guys
didn't just tell them the
answers. Saying ‘I'm
noticing this, but then
what can we do about
that?' | think you guys
have got a really good
balance of giving a little
bit of extra support, but
then also giving a
challenge and you guys
are really good at
noticing who needs
what, which is fantastic.”

“I like the way that
the staff get to know
the kids really
quickly. | don't know
how you do that
because you see so
many different kids. |
really like the way
that you personalise
it for the kids make
them feel like they're
important.”

“Staff really could pinpoint those
children that just needed a little
bit of extra movement or a little
bit of extra listening or knew
when it was not appropriate to
come and talk, they just, did a
nonverbal communication, and
went no, this is not actually what
we are doing right now. And it
was interesting seeing our
special needs kids respond to
other people's techniques.”

“You put the questions back on
the children. | think it was like,
“What do you think?" There was
still a space for them to think,
stretch and ask. "What else could
you do? Or how else could you
change that? Or why do you think
that?" and all those sorts of
things. | think that worked really
well. All the staff got feedback of
their understanding often
through their lesson. A lot of
went off on tangents, which was
excellent because it allowed the
children to dive deeper into more
things and ask more questions or

“For our kids requiring extra support, there was always
a way for them to be involved.”

maybe spend more time on
something and it worked well.”

“You made the children feel like,
whatever they were trying, there
was a massive support group.
Like they were never on their

“We have been learning about adaptations at school. So what we were doing here
really built on what we were doing in the classroom. It was really nice hearing the
kids using some of the knowledge that they picked up in the classroom here. It's
like... Wow, they've actually picked up what we've been teaching them in class! That
is what has enriched the kids' experience here.”

“The “why did you do it that way?" So there was that stretch sort of cognitively, but

also physically with how could you make it better? | saw it at most points throughout.

own. So they were very unafraid
So | think there was a lot of beautiful pedagogy that's happening to stretch”

about taking challenges”.

The 2025 Visiting Teacher focus group feedback highlights that Arbury Park Outdoor
School staff deliver a consistently high standard of outdoor learning, promoting
engagement and belonging for all. The most frequently observed strengths were

differentiation and inclusive support, reflecting how staff notice, adjust, and offer options

that cater for all students. Positive relationships, respect, and a strong focus on wellbeing
were also prominent, as were engaging, hands-on learning tasks and opportunities for
student agency. Effective communication and clear, intentional instruction were noted,
further reinforcing the high level of pedagogical expertise on display.
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Student reflections at the end of their camp

Student responses from 11 camps were recorded during their final end of camp closing ‘ceremony’.

Making
mistakes,
because | Ounu
can learn /
from them. & T0 MAKE =y

Jé‘ali

To keep the nature
beautiful because
it felt good being

in a beautiful
environment and
others can be a
beautiful place too.

o |love the hike and |

\Iove seeing the nature.

\ On the hike | really

enjoyed looking at the
different species of
birds and then also
learning about new

stuff about nature and

land and stuff. It's once

in a lifetime.

| definitely learned how to be
social with a lot of other people
rather than just the people that |
hang out with most. If you spend
your whole life just hanging out
with the people you know, you'll
never know other people that you
like.

| was a bit shy at the start, but then as |

had a look around as | got used to it and
like | felt like more welcome. It's important
because otherwise you'll be worried about
other stuff and then you never get to have,

or probably miss out on stuff that could

have been really fun for you.

-

END OF CAMP REFLECTION 2025

Insightful responses from students when asked “What
have you learnt on camp that you think is important?”

The teamwork and
Y talking and
‘é‘ communicating and
= the teams. Because
it helps everybody
understand what
we're each thinking.
| learnt some valuable life skills
like orienteering and the campfire.
Everything we did was helping
you improve yourself. Skills like
leading people. When we become
adults we will need to take up
that leadership role sometimes in

our lives and we will be able to
have those skills. ™

Learning about all the
life in the water. Seeing
how valuable all these

creatures are. It's
important just in case
you decide to think
they're just little bugs
you cannot care about,
when really they're just
the same as us.

| heard from some of the boys
over here just around the fact
that your groups weren't your
friendship groups at school and
they had so much fun doing the
activities with other people and
making those friendships and
just doing the task with
another person can be
something fun.

That it's good to wonder. Because
if you never wonder, then you're
never interested in anything.

£ 2 %

Something | learned that |
think is important is trying
new foods is better than just
staying picky. Because if you
don't try new foods, there
won't be as much options for

you in the future.

When we were at the pond,

when we all had to sit

around at the pond and
just sit there in silence, it
was a good time to think
about what land we were

on and who were the
people living on it and it
kind of made questions pop
up in our head. It was just
like a respectful time for
the Aboriginals and for us
to learn about it.

I really felt like it was good to get
away from all the devices and the
brain rot and appreciate the nature
and have some nice conversations
and stuff with your friends and your
mates. It improves you. The talking
with your friends improves your

relationships and your brain doesn’t
get so rotted up.

‘We think learning about
~-Abongingl culture. We think
t's important to learn about

‘the land that we're on and
how the Aboriginal and Torres
Strait Islander people did the

g; back then and how they
built their stuff and how when
they hunted or gathered
resources, they would use
‘every single bit of it and not
just like leave stuff out.
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Workforce management

Workforce composition including Indigenous staff

. Teachers Ancillary
Workforce composition - — - — Total staff
Indigenous | Non-indigenous | Indigenous | Non-indigenous
Full-time equivalents 0 5 0 8.2 13.2
Persons 0 6 0 9 15

Teacher qualifications
All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification level No. of qualifications
Graduate degrees or diplomas 11
Postgraduate qualifications 6

Staff who have more than 1 qualification will be counted more than once in the above qualification table.

Expenditure and participation in professional learning

Staff logged a total of 136 hours of professional learning during work hours and 259 hours outside of normal work hours.
An average of $262 per full-time-equivalent staff member was spent on professional learning in 2025.

Teaching staff participated in a variety of professional learning activities throughout 2025. A focus early in the year was
exploring the new SA curriculum and mapping Arbury Park lesson against it. In particular teachers were ensuring Arbury
Park offerings are pitched at the right developmental level, referencing the SA Curriculum.

Staff attendance
Teaching staff attendance was 95.2%. Ancillary staff attendance was 95%.

Environmental sustainability indicators

Over many years Arbury Park Outdoor School has tried to model sound sustainability practices in both its curriculum
and daily operations. This annual report includes some indicators of management practices that go towards reducing
the school’s ecological footprint.

Rainwater harvesting
« 633 kL of harvested rainwater was used in 2025.

Solar electricity production

e 11.5 MWh of electricity was produced by our 9.2kW photovoltaic electricity system from Jan to Dec 2025.

e This compares with a historical annual average electricity consumption of approximately 76 MWh.

e The bulk of our production occurs in the summer months. During January and February surplus electricity is exported
to the grid. In other months, we consume more than we produce.

Local biodiversity projects

e Approximately 1100 tubes of trees, shrubs, grasses and groundcover seedlings were planted by staff and students
on the main school property and in the Cox Creek rehabilitation project.

e 6 schools (350 students) participated in nursery propagation activities over 27 lessons.

e 6 schools (325 staff and students) planted out the tube-stock over 19 lessons.
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